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(ii) 

HISTORICAL BACKGROUND 

In the preceding issue we have noted the vulnerability of the modern 

Indian education system that has its roots in the colonial past and the 

colonial seed-time underlying the colonial intents and commercial 

motives that incubated a tolerant, submissive and a corrupt mindset 

rooted in greed (lobha), hatred (dosa), and perverse or delusive 

understanding (moha)1 to perpetuate a colonial rule with little or no 

place for the morally wholesome values.   

We have noted that our modern day education system is still 

languishing on the same old murky, irresolute, erratic, 

                                                        

1  The Buddhists treat greed (lobha), hatred (dosa), and perverse understanding 

(moha) as "the three roots of all evil or corrupt actions". See Dhammasa´ga¸¢ 

3.385-386. 
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and directionless colonial track amidst the dark clouds of corruption, 

regionalism, nepotism, casteism, sexism, communalism 

precipitating valueless perverse outlook and delusive understanding 

(moha-m£laka-citta) to nurture a morally sick society befitting but 

the morally blind citizens living in the stupor of delusion that 

incapacitate dynamism, creativity, entrepreneurship and 

independency. Instead such a mindset become intolerant to 

modernism and progressive changes, and readily submissive to 

charlatanism; mediocrity, personality cult or hero worship upon 

diluting the constitutional values like Republicanism and 

Democracy.1 Thus the current system of Indian education, with no 

significant changes in the post-independent era, is largely the 

embodiment of the same corrupt colonial outlook ingrained in the 

evil roots of greed (lobha), hatred (dosa) and ignorance (moha), 

which are now in full bloom. Which is why, the ever increasing 

present day social and political crises manifesting in social 

disharmony, group hatreds and wars amidst deep sense of insecurity 

with little or no faith in the current political and judicial system to 

expect any substantial change in the life of the citizens on practical 

terms. Which is why, out cities, including the capital cities suffer 

from the ecological crises due to our reckless actions in the national 

context with the Scientists' announcement of the advent of the 

Anthropocene Age, that forebodes total extinction of the human race 

from the planet; and make an appeal for an immediate solution to 

save the humanity on the planet.   

Unfortunately, our education system with the same colonial roots is 

still intact in the post-colonial era and no adequate vision has evolved 

for its transformation into a value based education system embedded 

in virtue (s¢la); wisdom (paµµ¡) and disciplined mind (bh¡van¡) that 

grow out of the "three roots of all good actions", namely, 

benevolence (or welfare: alobha); loving kindness (adosa); and right 

perception (amoha). Instead, it tends to forge a corrupt mindset with 

                                                        

1  'Republicanism' implies "no hereditary rule" and 'democracy' means government 

of the common people. 
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utter disregard to the moral values underlying the delusive or 

perverse or delusive perception, viz., 

Education is for Degrees; 

Degrees are for jobs; 

A good job is the be-all and end-all of one's life. 

In short, the post-colonial India neither envisioned to correct the 

flaws of the colonist model of education; nor recognized any urgency 

to evolve a value-oriented education system with a genuinely 'All 

Indian Perspective'. Instead, a lot of money has been spent on the 

high cost advertisements with high-sounding slogans on 'National 

Integration' etc. at the expense of the taxpayers money with zero 

impact on the people's mind.  Further, education has been pushed to 

the Concurrent List, which further widened the scope for social 

divisions on linguistic grounds  and widened the scope for regional 

parochialism by way of institutionalized certifications for 'son of 

soil, 'Domicile' etc. in open violation of Article 16 of Indian 

Constitution. We thus see that the modern system silently and 

stealthily absorbed the same divisive policies with just one 

exception, i.e., the factor of the beneficiary. In the past the 

beneficiaries were the foreigners; but thence the beneficiaries are the 

dominant groups of the natives with high manipulative skills. These 

are the hard facts, yet more fictitious than fictions and remind us of 

the George Orwell's story of the Animal Farm, which corroborates 

to the above facts by allegorically telling us,  how once a group of 

exploited animals in a farm when rebelled against its oppressive 

master and succeeded in achieving freedom; once again had to fall 

back to the same status owing to the corrupt mindsets and high 

manipulative skills of a dominant few among themselves. 1  

  

                                                        

1 We thus find that in actual practice the dominant groups have successfully wielded 

power and position by way of manipulative skill that even trivialised the Darwinian 

Evolutionary Theory or Herbert Spencer's articulation in terms of 'survival of the 

fittest' when it comes to the issue on academic survival in the Indian context. 
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DEFINITION OF THE PROBLEM 

The Role of the Dominant Groups 

There is no denying of the fact that the individual talents and merits 

of the Indians are highly valued across the world despite all 

handicaps. Yet, the larger percentage of the talents "blush unseen", 

because what rules and directs our education system is mediocrity, 

unprofessionalism and corrupt practices;" which is like treating a 

disease not by removing the cause but by further strengthening the 

cause. 

Thus reckless curriculum frame-work and course structuring; erratic 

funding criteria and priorities; regional biases, irresponsible 

institutional ratings or recognitions and other modes of corruption 

seeped into the education system. No wonder, to quote a veteran 

educationist, 'should the patent registration is reckoned as the 

yardstick of a nation's progress and its academic achievement, then  

India's achievement would be shocking as being less than 1 % of the 

global patent registrations despite the fact that 1 out of every 6 

persons on the planet is an Indian citizen. In view of the above, the 

Indian academic rating is no better than its ratings in the Olympic 

games' in terms of medal tally. 

Why is it so ? – This is a serious question, which cannot be answered 

in terms of any casual, lengthy or verbose statistics, which a 

politician or a bureaucrat might be inclined to do. Since, the problem 

relates to the Indian cultural ethos and cultural roots; hence, we have 

to analyse the historical developments of the education system 

underlying the corrupt mindset of the dominant groups as being the 

principal architects and custodians of the Indian institutions. A 

dominant group, referred herein, need not have a particular caste, 

religious, regional, linguistic, class or class affiliation. Instead it has 

one common cohesive factor of the corrupt mindset, which is rooted 

in greed (lobha), hatred (dosa) and perverse or delusive 

understanding (moha). The people with such mindsets easily connect 

or team up with their counterparts and form a powerful cohesive 
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group to institutionalize corruption to push their common interests 

cutting across all castes, creeds, religions, regions, languages and 

genders.  

SOCIAL INSTITUTIONS UNDER THE DOMINANT GROUPS  

What forges the people's mindset is largely determined by its social, 

political and religious institutions, viz., family, schools, religious 

institutions, and the social standards and values. Unfortunately, all 

these institutions are ruled by the choice of some dominant groups 

that successfully wield power and thence succeed in justifying the 

rationale for preserving, promoting and perpetuating such 

institutions underlying their interests. If the mindset of the dominant 

group is corrupt then the socio-political and other institutions 

imminently adopt the corrupt practices and make compromises in the 

interests of the dominant groups by advocating, teaching and 

justifying submissiveness and tolerance to legitimize a corrupt 

policy, programme or practice: sometimes openly and sometimes by 

camouflaging in the highly technical languages. Sometimes, the 

same mode is adopted to support a group interest; and sometime to 

criticize the critics. The verbose Indian media trials and media 

coverage with set agenda, is but an exemplification of such 

phenomena or the mindset despite the reported unwillingness of the 

anchors or media reporters.   

The dominant groups, however, may sometimes act according to 

right intentions; but such examples are extremely rare. And yet a 

positive sign or social symptom that keep the moral values survive. 

Sometimes, a dominant group may gradually adopt and grow the 

corrupt practices upon assuming power befitting the proverbial 

saying that "power corrupts a man and absolute power corrupts 

absolutely"; or play the roles of the characters of George Orwell, that 

is portrayed in the Animal Farm, wherein the long cherished values 

and aspirations, which the animals once upheld and stood up to fight; 

and even rebelled successfully against an oppressive regime, 
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unfortunately sinks once again in the same corrupt intents of a 

dominant few to revive and recycle the same old system. 

OPERATION OF CORRUPT MINDSETS 

Two examples are given, herein, to demonstrate the operative modes 

of the corrupt mindsets that regulate our social institutions since time 

immemorial and degrading the process of social justice. The first is 

the institutionalized incubation of communalism by way of caste 

system; and the other is regional disparities in the name of languages 

despite other evils manifesting in all kinds of discriminations on the 

grounds of religion, gender and so on. 

EXAMPLE 1: INCUBATION OF CASTE SYSTEM 

Nothing can better substantiate the above examples than the history 

of inventiveness and incubation of the caste-system or J¡ti-Prath¡ in 

India. Caste or 'J¡ti' means "birth"; and the tradition that practices 

the birth based social stratification is called the 'J¡ti Prath¡', which 

is approved neither by the Vedas nor by the Vedic tradition. This 

may be underlined that the Vedas accept the Var¸a-system and not 

the Caste-System. This is because Var¸a, which is four-fold, can 

neither be translated as "Caste", which is in thousands; nor can be 

explained in terms of birth-based social stratification. Further, the 

Dharma¿¡stras or the religious texts like the Manusm¤iti would also 

not endorse such views on the Caste System. In fact, the translation 

of var¸a into caste is a linguistic aberration. 

According to the Vedic interpretations, the term 'Brahma¸a' is used 

with reference to "one who is endowed with knowledge (vidy¡ or 

vijj¡) and virtue (cara¸a)".  

Further, the Hindu scriptures are fraught with the references on the 

vertical social mobility of the people by virtue of their merits or 

karma which conclusively demolishes the myth of any birth-based 

social hierarchy or stratification underlying the justification for the 

caste system. For example, Aitreya (the author of Aitareya 
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Br¡hma¸a) was a son of a ¿£dra, yet, became a Brahmin by dint of 

his merit or karma. Similarly, Ailu¿a, Satyak¡ma J¡b¡la, Dh¤À¶a,  
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áaunaka, H¡rita and many others also became Brahmin though born 

in the so called non-Brahmin families. This may not be out of place 

to add that Satyak¡ma had a dubious parentage as being a son of a 

prostitute named J¡b¡la, yet he became a Brahmin because of his 

merit. Likewise, Nabh¡ga was born in a KÀatr¢ya family but became 

a Vai¿ya; and the sons of Vi¿v¡mitra [upgraded from the rank of a 

KÀatr¢ya to Brahmin] retrograded to the level of ¿£dras by virtue of 

their karma-s.  

Perhaps, Buddha was the first to notice the corrupt mindset of a 

power-wielding dominant group with manipulative skills that 

devised the birth-based caste-system. He thus condemned their 

corrupt intents  to  amass the wealth acquired in charity and to ensure 

it for the future and for its progeny. Such developments, in turn 

congealed and legitimised the notion of property underlying the 

human lust. In the Br¡hma¸a-Dhammika-Sutta the Buddha cites the 

example of a section of greedy priests, who by disapproving the 

Vedic interpretations of Brahmin, had ruled the birth-based social 

stratification with a view to safeguard their wealth and property 

acquired in d¡na (charity) and thence sought its protection in future.
1 
   

Thus by setting aside the traditional Vedic interpretation of 

'Brahma¸a', that was originally referential to a person "endowed 

with knowledge (vijj¡) and virtuosity (cara¸a)" the Brahmanhod was 

treated as synonymous to priesthood and was declared hereditary'. 

The above observation made by the Buddha through the following 

verses may corroborate to the popularity and prevalence of the views 

on the origin of the caste system:
2
 

  

                                                        

1  See Varma, CB. Facets of Budhism. (Sineru International Publications: Delhi-

NCR:2016) pp.438-439. 

2  For details on the quoted verses and their translation see Varma, CB. Facets of 

Budhism. (Sineru International Publications: Delhi-NCR:2016) pp.438-439. 
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A¶¶hacatt¡līsaÆ vass¡ni brahmacariyaÆ cariÆsu te 

Vijj¡cara¸apariye¶¶hiÆ, acaruÆ br¡hma¸¡ pure. 

In past the Brahmins led a holy or chaste life for forty-eight years 

and pursued knowledge and virtuosity.  

Brahmacariyaµca sīlaµca, ajjavaÆ maddavaÆ tapaÆ; 

SoraccaÆ avihiÆsaµca, khantiµc¡pi ava¸¸ayuÆ 

They exemplified chastity, virtuosity, simplicity, politeness, 

penance, sympathy, compassion and patience. 

TesaÆ ¡si vipall¡so, disv¡na a¸uto a¸uÆ; 

R¡jino ca viy¡k¡raÆ, n¡riyo samala´kat¡. 

However, in course of time, they developed perversion due to 

temptation for the aristocratic modes of life and bedecked [alluring] 

women. 

Interestingly, the Buddha, not only reacted against the new 

interpretation of 'Brahmin' on the line of birth but also endorsed the 

original Vedic interpretation of the term 'Brahmin' that is used but 

with reference to 'one who is endowed with knowledge and good 

conduct'. Furthermore, he also asserted that there is no biological and 

anthropological criteria to accept the superiority of one man from the 

other on the grounds of any race or caste:1  (later reflected late in the 

Charter of Human Rights):  

Na jacc¡ vasalo hoti, na jacc¡ hoti br¡hma¸o; 

Kammun¡ vasalo hoti, kammun¡ hoti br¡hma¸o.
2 

No one is a 'lowly born' or á£dra; nor a Brahmin. It is by the virtue 

of one's karma that one is called a 'á£dra' or a 'Brahmin.' 

  

                                                        

1 See the Amba¶¶ha-Sutta,    

2  Suttanip¡ta 1.7.27. 
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Further, the following passage from the V¡se¶¶ha Sutta boldly 

affirms the above viewpoint: 

Yath¡ et¡su j¡t¢su, li´gaÆ j¡timayaÆ puthu; 

EvaÆ natthi manussesu, li´gaÆ j¡timayaÆ puthu. 

Na kesehi na s¢sena, na ka¸¸ehi na akkhibhi; 

Na mukhena na n¡s¡ya, na o¶¶hehi bham£hi v¡, 

 

Which means, 

One species is differentiated from the other 

By means of some criterion; 

But there is no criterion 

To differentiate a man from a man;  

[or within the human species:] 

Neither by hair; nor by head, 

Neither by ears nor by eyes; 

Neither by face nor by nose; 

Neither by lips nor by brows …1
 

This may again be iterated that the principal sources on Hinduism, 

viz., the Veda-s do not approve of any social stratification on the 

ground of birth (lit. j¡ti), despite acknowledgement to the Var¸a 

system. This may be underlined that Var¸a-system is different from 

the caste system as the former identifies just four divisions; however, 

the latter admits umpteen divisions on the grounds of biological 

birth. All the more, the Manusm¤ti,2 reckoned to be "an authoritative 

source on the Caste System", too declares that the "Vedas alone form 

the foundation of Dharma"3  and like the Buddhists it also glorifies 

                                                        

1  See Varma, CB. Facets of Buddhism. (Sineru International Publications: Delhi-

NCR:2016) pp.327-330. 

2   Manusm¤ti hails from an era when even the concept of birth-based caste system 

did not exist. Thus Manu Smriti nowhere supports a social system based on 

birth. Maharshi Manu took inspiration from Vedas (refer Rigveda 10.10.11-12, 

Yajurveda 31.10-11, Atharvaveda 19.6.5-6) and proposed a social system based on 

qualities, actions and nature of the individual. 2.8-2.11 

3  Manusm¤ti 2.8-2.11. 
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the merits of knowledge and virtues to earn veneration or to attain 

higher social status. The following passages from the Manusm¤ti 

may substantiate the above remark: 

J¡to n¡ryam an¡ry¡y¡m ¡ry¡d ¡ryo bhaved gunaiÅ…1 

One qualifies to be an 'Aryan' or 'non-Aryan' not by birth but by 

merits… 

Further,  

k¡m¡n m¡t¡-pit¡ ca enaÆ yad utp¡dayato mithaÅ.  

Sambh£tiÆ tasya t¡Æ vidy¡d yad yon¡vibhij¡yate.2 

Whatever the parents beget by the mutual desire is but a [biological] 

production [imminent to disintegrate acc. to Medhathiti]. The real 

birth is, however, due to knowledge. 

AhiÆs¡, satyaÆ asteyam ¿aucam indriya-nigrahaÅ. 

Etam s¡m¡sikaÆ c¡turvar¸eye abrav¢n ManuÅ.3 

Non-violence, veracity, abstention from misappropriation, purity, 

and control of the senses are the summation of the laws of the four 

var¸a-s as stated up by Manu. 

á£dro br¡hma¸t¡m eti br¡hma¸¿ca eti ¿£drat¡m. 

Chatriy¡j j¡tam evam tu vidy¡d vai¿y¡t tath¡ eva ca.4 

(Thus) a á£dra attains the rank of a Brahmin and (in a similar 

manner) a Brahmin sinks to the level of a á£dra; and so is the case 

with the offspring of a KÀatr¢ya or of a Vai¿ya. 

Yath¡ k¡Àthamayo hast¢, yath¡ carmamayo m¤gaÅ. 

Ya¿ ca vipro an-adhin¡yas trayas te n¡ma bibhrati.5 

                                                        

1  Manusm¤ti,10.67.  

2  Ibid., 2.147.  

3  Ibid., 10.63.  

4  Ibid., 10.65. 

5 Ibid., 2.157.  
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As an elephant made of wood; or a deer made of leather are good 

just for namesake [i.e., fake]: so is a Brahmin when devoid of 

education. 

VittaÆ bandhur vayaÅ karma vidy¡ bhavati paµcam¢. 

Et¡ni m¡nyasth¡n¡ni gar¢yo yad yad uttaraÆ.1 

Further, one earns respect due to wealth, company, age, actions and 

knowledge in increasing order; [and not by virtue of one'sbirth in 

family, gotra, caste, lineage and other non-factors to command 

respect.] 

Na bhojan¡rtham sve vipraÅkula-gotre nivedayet. 

Bhojan¡rtham hi te ¿aÆsan v¡ntav¡¿¢ iti uccayate budhaiÅ.2 

The wise men assert that eating in the name of being a member of a 

priestly caste or family is like eating one's own vomit.   

We thus see that, it is neither the Vedas; nor a revered religious 

treatise like the Manusm¤ti would approve of the birth (j¡ti) based 

social stratification notwithstanding the popular projections or 

propaganda to justify the caste-system in India, which is definitely 

nurtured only for political reasons for political gains and games.   

In light of the above, the following questions can be raised:  

a. Why should the modern India carry forward the caste system, 

without its rational or religious justification ?  

b. What prompts the Indian academia or intelligentsia to be silent 

in the post colonial era to nurture the caste-system that 

demands immediate abolition owing to its evil 

manifestations?  

c. Why the Indian media, that repeatedly organizes media trials 

on several issues, remains silent on the issue of perpetuation 

of the caste system ? 

                                                        

1 Ibid., 2.136. 

2 Ibid., 3.109. 



 

From the Desk of the Editor, Varma, C.B.                                        13 

d. What has prevented our Parliamentarians to discuss or 

introduce a Bill to abolish the caste-system, particularly when 

the evil systems like the untouchability and sutee have already 

been abolished ?  

The only answer to all these questions which one may speculate in 

the simplest terms is as follows: 

All the aforementioned stakeholders whether belonging to the 

academia, media or politics are the products of the same system. 

They owe their power and positions to the same system. Which is 

why, they are obligated show their allegiance to the same system for 

the benefits accrued to them or shall be accrued to them in future. 

Hence, to expect any plausible or satisfactory answer from those 

stakeholders is like asking a professional criminal to confess his or 

her crime. Yet, these questions are quite relevant for us to ask for 

self-introspection because we silently support such systems by 

allowing them to grow to choke us; or to institute an appeal to all the 

sane minded people with faith in the moral values to lead a 

wholesome life in a healthy atmosphere and to ensure a healthy life-

style for our future generations.     

EXAMPLE 2 : THE LANGUAGE GAME 

Upon discussing the politicisation of the caste-factors, we may now 

turn to point out the people's vulnerability to the discrimination on 

the ground of languages, which the dominant groups exploit to 

strengthen their regional solidarity and push their corrupt designs.  

The anthropological surveys reveal that India is a country of the 

largest ethnic diversity. The 'ethnic grouping' is a cultural 

classification by way of languages, religions, thoughts, social habits, 

climatic profiles and so on; and not necessarily a biological one.  

According to the first systematic linguistic survey of India (i.e., 1891 

census) it is recorded that the number of languages and dialects used 
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was 872.
1
 However, some recent reports claim that 250 languages 

from the list are now dead. Yet, without questioning the reliability 

of such claims, it may be affirmed that many of the rich  languages 

of the past like Avadhi, Brajboli, Bundelkhandi, Bhojpuri, Magahi, 

Rajasthani, Garhwali, Pahari, Kinnauri and so on, that had once 

throbbed and pulsated with literary life are either dead or gasping for 

a fresh breath to survive, particularly because of the loss of their 

scripts. For example, the Kaithi script that was once used to compose 

the literary works in Avadhi, Brajboli, Bhojpuri, Magahi, Maithili,2  

and so on is no more in vogue. 3 Claims are also made that Tulsidas's 

R¡macarita M¡nasa was originally composed in the Kaithi script; 

and its Kaithi versions are still not lost. Such debates or controversies 

are expunged herein. 

The seeds of India's poisonous language policy was sown in the 

Regulating Act of 1773 of the British Parliament that 

transformed the British East India Company into one administrative 

unit to push its plans for future expansion, which implied penetration 

into the Hindustani heartland (or Hindustani speaking regions) 

beyond the three Presidencies. Hence, for an effective and efficient 

administrative control in future, which demanded a systematic 

administrative training plan for the employable natives with 

acquaintance and proficiency in the official language, which they 

discovered in Hindustani, in addition to Marathi, Tamil and Bangla, 

already in use for administrative business.   

Thus, as a sequel to the aggressive expansionist policy Richard 

Wellesley, on the one hand, adopted the annexationist policy by way 

of Subsidiary alliances and set the British foot into the new areas 

                                                        

1  See Grierson, G.A. Lingusitic Survey of India. Introductory. (Government of India: 

Calcutta) Vol.1.2 p.26.  

2   Maithili has adopted Devanagari script despite its own script Mithilaksar, (also 

called Tirhutiya and is often viewed as the mother of the Proto-nagari script adapted 

for writing Bengali and Assamese etc. 

3  The popularity of Kaithi can be affirmed by the fact that even the Gujarati books 

from were sent to Patna for printing as the fonts for the two scripts were very 

similar.  
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outside the three Presidencies;1 and on the other hand, he began the 

process of incubating a new administrative language, i.e., Hindustani 

along with Bengali.   

Thus Fort Willaim College
2
 in Calcuatta was set up in 1800 CE, 

where Devanagari and Protonagari scripts was encouraged in 

writings to promote the literary activities. The use of Devanagari for 

writing Hindustani gave birth to Hindi and segregated from 'Urdu', 

the other version of Hindustani, which is written in Arabic-Persian 

based Nastaliq script. Eventually, a new language evolved with the 

Devanagari script, and was officially designated as "Hindi". Thus is 

the genesis of Hindi. 

Such practices discouraged the popular practices of the Maulavis 

coming to a household to impart the initial language training. 

Proto-Nagari was applied to the Bangla writings; and later on, with 

some minor changes was later adapted for Assamese compositionts 

by replacing the Ahom script of Assam. The tribal languages of the 

north-east in particular were largely ignored; and after 1813 attracted 

the missionaries to introduce the modern education there. 

CHARTER ACT OF 1813 AND ITS LINGUISTIC IMPACT   

The British educational designs underlying its expansionist policy 

are well pronounced in the Charter Act of 1813 (an Act of Parliament 

of the United Kingdom) which upon asserting the Crown's 

sovereignty over British India introduced the provisions to promote 

education in Indian masses by allocating 1 lakh Rs. out of the 

                                                        
1
  The subsidiary alliances were signed by Nizam of Hyderabad (1798); the ruler of 

Mysore (1799), Raja of Tanjore (1799), Nawab of Oudh (1801), the 

Peshwa (1801), the Sindhia (1804) and the Rajput states of Jodhpur, Jaipur, 

Machete, Bundi and the ruler of Bharatpur etc..   

2
  Fort William College, founded on July 10, 1800 by Lord Richard Wellesley, then 

Governor-General of British India. It was an academy or a learning centre for 

Oriental studies; and is often reckoned as the corner stone of India's modern 

education system. Later on, Lord Minto recommended the advancement of Hindu 

learning and literature by establishing a college at Bhour near Bhowara in Tirhut 

March,1811, which, however, could not take a concrete shape for fifty years.   
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revenues collected from the natives for the desired assistance in the 

administrative process. It also introduced the study of 

Indian literature and sciences out of the company's revenue but 

reserved it for the Europeans; without extending it to the Indians.  

Furthermore, the Act also permitted the Christian Missionaries to 

promote English and spread Christianity. Thus, English education 

was practically monopolized by the missionaries and could hardly 

reach the average natives.  

This policy, in turn, further divided the natives on the grounds of 

familiarity or unfamiliarity with English language (the impact of 

which is still noticeable); affiliation or non-affiliation with 

Christianity; and economic affordability exacerbating the class 

factor.  

The British policies, of the early nineteenth century thus opened up 

the modern education system for the Indian natives for 

employability; but inflicted severe blow to the cultural ethos of the 

country by inflicting irreparable damages on the secular literary 

exercises in Persian, Brajboli, Avadhi, Bhojpuri, Bundelkhandi, 

Pahadi, Kinnauri, Chattisgarhi and hundreds of the other popular 

languages of the time, which thence lost their prominence and  

degraded from the popular "list of the languages" to be dubbed as 

"dialects."
1
 The decline of Avadhi or the language of the Ramcharit 

Manas by Tulsi Das, which is among the best known internationally 

recognised literary works of all times; Brajboli, the language in 

which the litterateurs like Abdur Rahim Khan-i-Khanan, a Navratna 

('one of the nine gems') in Akbar's court used to write. His works are 

so well recognised that even Tulsidas adopted his Barwai metres in 

his compositions.  

                                                        
1
  The sudden discontinuity of the Persian, the official language under the Moghul 

kings was a great blow to the intelligentsia class of the entire Indian subcontinent 

expressed in numerous remarks and proverbial sayings like "Padhe Farshi aur 

beche tel; dekho re kudrat ke khel !' Tr.."Despite erudition or scholarship in the 

literature one is forced to sell oil [in streets]); lo! the God's game !!. 



 

From the Desk of the Editor, Varma, C.B.                                        17 

Further, the impact of those "extinct languages" are well reflected 

even in the works of the best known modern writers. For example, 

Rabindranath Tagore's composition of the song  

'saawan gagane ghor ghanaghata'
1
 – 

in Braj Boli, is still quite popular, and the Bharat Ratna Lata 

Mangeshkar has also sung that song. 

Punjabi, however, survived and kept its distinct cultural identity 

intact because of the factor the Gurumukhi script - the script that was 

officially adopted for religious writings of the Sikhs; and not because 

of any political factor for its inclusion in Schedule 8 of the Indian 

Constitution. This may also be added that Punjabi literary works 

were composed in Land, Sharda, Mahajani, Shahmukhi scripts as 

well. Besides, the early Punjabi literature also includes the 

fragmentrary works of Yogi Gorakhnatha, Baba Farid and even the 

original compositions of Guru Nanak Dev with fine blending of 

Khari Boli, Braj Boli with words from Sanskrit, Arabic and Persian 

as well.  This is also noteworthy that two of the hymns from the Geet 

Govind are included in the Guru Grantha Sahib.2  Further, some of 

the verses of Kabir and Sura Dasa, which are taught in the Hindi 

literature are also integral to the Guru Grantha Sahib.  

With the decline of the aforementioned well developed languages 

many scripts like Kaithi, Mahajani etc. were dropped, which in turn 

proved to be the last nail on the coffins of several languages like 

Avadhi, Brajboli, Bhojpuri, Bundelkhandi, Pahadi etc. This was the 

prelude to the denial of linguistic identity to millions of people in the 

post independent India accrual to their discriminations in their 

"home state" and other states exacerbating poor educational 

prospects and  job opportunities or other socio-economic benefits 

                                                        
1
  The famous song 'saawan gagane ghor ghanaghata' composed by Rabindranath 

Tagore in Brajboli and compiled in Bau Thakuranir Haat has also been sung by 

Lata Mangeshkar. 

2
  Max Arthur Macauliffe (2013). The Sikh Religion: Its Gurus, Sacred Writings and 

Authors. Cambridge University Press. pp. 4–9. 
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including a separate state with exclusive privileges; which many of 

his counterparts naturally enjoy by virtue of the recognition of his 

first language as a constitutionally recognised official language or 

the statehood on linguistic grounds.  

LANGUAGE GAME: POST COLONIAL PHASE 

This may be underlined that a language progresses like a river and 

takes its natural course by passing through generations to 

generations upon carrying its essential characteristics, and yet, with 

assimilating new elements for its enrichment and growth. Besides, 

every, language is a unique product of a particular geographical and 

cultural setting with signature of its own uniqueness imbedded in its 

vocabulary; choice of dictions, analogies, examples, cliches, 

idiosyncrasies, nuance and purport. Such features cannot be 

imported in any other language without the loss of the unique flavour 

of the language. Any effort to import such flavour in a different 

language shall import affectation and artificiality, somewhat like the 

plastic flowers. Expressions in a language other than the 

mother tongue or the first language are most likely to be literal, flat 

and prosaic. The languages, which are naturally evolved have their 

own beauty, charm and effectiveness, which cannot be imported in 

the second or third languages. So, the death of the mother tongue or 

the first language is extremely tragic and unfortunate.     

We thus note that the British Language Game if, on the one hand, 

had given fresh impetus to the rise of Hindi and Bengali, and on the 

other hand, had given a terrible blow to some of the best developed 

literary languages like Avadhi, Brajboli. Furthermore, it degraded 

the languages like Bundelkhandi, Bhojpuri, Chattisgarhi, Rajasthani, 

Pahadi, Kangri, Gondi, Kamrupi, Gujjari, Kachachhi, Kamtapuri, 

Khasi, Mizo, Lushai, Mundari, Nagpuri, Bhot, Tulu and many other 

living languages which still look for the due linguist justice and care 

and thus await inclusion in Schedule 8 of the Indian Constitution. 
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Eventually, all those speakers who lost their linguistic identity due 

to the denial of the official status to their first languages, or their 

mother tongues. They are now put to great disadvantage with lower 

level of language proficiency in a language other than their mother 

tongues or first languages. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

TABLE 1 

LANGUAGES IN SCHEDULE VIII 

OF THE INDIAN CONSTITUTION 

1) Assamese, (2) Bengali, (3) Gujarati, (4) Hindi, (5) 

Kannada, (6) Kashmiri, (7) Konkani, (8) Malayalam, (9) 

Manipuri, (10) Marathi, (11) Nepali, (12) Oriya, (13) 

Punjabi, (14) Sanskrit, (15) Sindhi, (16) Tamil, 

(17) Telugu, (18) Urdu (19) Bodo, (20) Santhali, (21) 

Maithili and (22) Dogri 

Languages sought for inclusion into  

Schedule VIII 

1.Angika, (2) Banjara, (3) Bazika, (4) Bhojpuri, (5) 

Bhoti, (6) Bhotia, (7) Bundelkhandi (8) Chhattisgarhi, 

(9) Dhatki, (10) English, (11) Garhwali/Pahari, (12) 

Gondi, (13) Gujjari (14) Ho (15) Kachachhi, 

(16) Kamtapuri, (17) Karbi, (18) Khasi, (19) Kodava 

(Coorg), (20) Kok Borok, (21) Kumaoni (Pahari), 

(22) Kurax, (23) Kurmali, (24) Lepcha, (25) Limbu, (26) 

Mizo (Lushai), (27) Magahi, (28) Mundari, (29) Nagpuri, 

(30) Nicobarese, (31) Pahari (Himachali), (32) Pali, (33) 

Rajasthani, (34) Sambalpuri/Kosali, (35) Shaurseni 

(Prakrit), (36) Siraiki, (37) Tenyidi and (38) Tulu, and 

many more. 
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Such developments have an adverse impact on their job prospects. 

For example, the UPSC's Civil Service (Main) examination has five 

compulsory papers1, namely, one Essay (Paper I); and four papers on 

General Studies (Papers II to V); and each of these compulsory 

papers demand effective communication skill with due precision in 

expression; mature sensibility, persuasive power and critical ability. 

Which, in other words, means: good command over the opted 

language for answering the questions. Thus a candidate, who is 

privileged with the option of answering the questions in his/her 

mother tongue (by virtue of its inclusion in Schedule 8 of the Indian 

constitution) shall always be better placed than a candidate who is 

obligated to answer the same questions in a language other than his 

mother tongue or the first language. Thus a candidate with Telugu, 

Bengali or Oriya etc. by default shall have brighter prospect in a 

competitive examination than a candidate whose first language is 

Bhoti, Kurux, Gondi, Bundelkhandi, Bhojpuri, Avadhi, Brajboli, 

Rajasthani, Chhattisgarhi, Kumaoni, Gujjari, Kachachhi, Kamtapuri, 

Khasi, Mizo, Lushai, Mundari, Nagpuri, Khorta, Tulu  and many 

more. A survey shows that over 80 % candidates appearing in the 

UPSC suffer discrimination because of the current language policies. 

 

HINDI AS RAJ BHASHA (OFFICIAL LANGUAGE) 

Hindi is a product of the Hindustani language , which originated out 

of the 'Khadi Boli', a version of the  Prakrit-Apabhramsa language 

used by the common folks of Delhi and Meerut region with the 

fusion of  the Turkish, Arabic and Persian words. It evolved during 

the Sultanat period2 for administrative and military 

expediency.  Thus the word "Urdu", which literally means [Army] 

'Camp,' is also used with reference to the Hindustani language. 

                                                        
1
  In addition to two papers of  one optional subject. 

2  'Muslim hegemony' according to Enclyclopedia Britannica.  

 See https://www.britannica.com/topic/Hindustani-language. 
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Hindustani, however, could not become popular in the regions where 

Sultanat or Moghuls could not wield power for long. 

The first literary work in the Hindustani language is ascribed to Amir 

Khusrav, who used the Devanagri script for his Hindustani 

compositions. Khusrav is also accredited for transforming the 'Camp' 

language' or the popular dialect of the Delhi region into a literary 

language. Later on Kabir, Dadu, Nath Panthis and sufi saints adopted 

the popular versions of the Hindustani language in their writings by 

assimilating the words from their local dialects such as Avadhi, 

Brajboli, Bhojpuri and so on. Further, the Rajasthani songs of 

Mirabai, the verses of Kabir, Tulsidas, Raskhan are also often 

clubbed with Hindi if written in the Devanagari script. Interestingly, 

some of the works like Jay Dev's Geet Govind are simultaneously 

claimed as a work of Hindi, Maithili, Oriya and Bengali literatures 

because of their transcriptions in various scripts. The Devanagari 

script (used to write Sanskrit, Marathi, Nepalese Hindi and so on) 

evolved in the twelfth century and adopted by the Hindu priests for 

Sanskrit compositions and later applied to the Marathi and Nepalese 

literary activities. Amir Khusrav was the first to apply it to the 

Hindustani language.   
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TABLE 2: NORTH INDIA 

FIRST LANGUAGES
1
  (OTHER THAN HINDI) 

State/UT Population  

2011Census 

(% population)  

Unrecognised or Less Rrecognised First 

Language/ Mother Tongue  

(Other than/addition to Hindi & Urdu) 

Uttar  
Pradesh 

199,281,477 

(16.49%) 

Bhojpuri, Avadhi, Brajbhasha, Bundelkhandi, 
Kanauji, Sadhukadi etc. 

Madhya 
Pradesh 

72,597,565 

(6.00%) 

Malwi, Nimari, Bhil, Bundeli, Gondi, Korku, 
Nahali, Bagheli etc. 

Rajasthan 
68,621,012 

(5.67%) 

Rajasthani (standard), Marwari, Dhundhari, 
Malwi, Mewati, Harauti, Lambardi etc. 

Gujarat 
60,383,628 

(5.00%) 

Gujarati etc. 

Bihar 
 

103,804,637 

(8.58%) 

Bhojpuri, Magahi, Maithili, Bajjika, Angika or 
Chhika-Chhiki, Musasa, Surajpuri, Majjhi, etc. 

Jharkhand 
32,966,238 

(2.72%) 

 

Mundari, Kurux, Ho, Santhali, Nagpuri, 
Panchpargania, Khortha, Kharia, Kurmali, 
Paharia, Angika, Sadri, Bhojpuri, Khortha, Sadri 

Punjab 
27,704,236 

(2.30%) 
Punjabi 

Haryana 
25,353,081 

(2.09%) 

Haryanvi, Punjabi, Gujari etc. 

Chhattisgarh 
25,540,196 

(2.11%) 

Chattisgarhi/Dakshin Kosali, Surgujia etc. 

Uttarakhand 
10,116,752 

(0.84%) 

Garhwali, Kumaoni, Nagpuria, Jaunpuriya, 
Bangani  

Himachal 
Pradesh 

6,864,602 

(0.57%) 

Lahauli, Kinnauri, Kangri, Kullvi, Chambyali, 
Pahari etc 

J & K 
12,548,926 

(1.04%) 

Kashmiri, Dogri, Ladakhi or Bhoti, Tibetan, 
Shamskat, Stotskat, Nubra etc. 

Bengal 
91,347,736 

(7..55 
 Bengali 

Odisha 
41,947,358 

(3.47%) 
Odiya 

                                                        
1
  The defining difference between a first language (L1) and a second language (L2) 

is the age the person learned the language. For example, linguist Eric Lenneberg 

used second language to mean a language consciously acquired or used by its 

speaker after puberty. 


  Included in Schedule 8 of Indian Constitution. 
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Table 2 shows that over 60 crore Indians are in north India. They are 

mostly bilingual. Though conversant with Hindi their first 

language/mother tongue is often not Hindi; nor is not listed in the 

Schedule 8 of the Indian constitution.   

Most of them have adopted Hindi because their mother tongue or 

first language is recognised by their governments.  

This may be underlined that a native of Bengal, Odisha, Punjab, 

Maharashtra, Gujarat, Telangana, Kashmir and many others states 

are also bilingual, yet, enjoys a privileged status by virtue of a 

distinct identity because his/her language is listed among the 22 

languages of Schedule 8 of the Indian Constitution. He would 

therefore enjoy special privileges due to separate statehood and 

political say; better opportunities in life and job prospects. 

REVIEW OF LANGUAGE POLICY 

The post-independent language policy in India has largely been 

erratic, irresolute and confused. It reflects lack of clarity of vision 

and its vulnerability to the dominant regional and communal politics. 

The constitutional objective of developing Hindi "to promote the 

spread of the Hindi language" has failed miserably even in its own 

heartland due to its inadaptability to produce or procure the latest 

study materials on Science and Technology in Hindi or any other 

vernacular. This is because most of the good books 

or latest reference materials particularly on S & T are often not 

available in Hindi or in any other vernacular to cater 

to the expectations or aspirations of the students as well as the 

examiners.   
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EXAMPLE OF ERRATIC LANGUAGE POLICY:  

EXAMPLE OF LEH-KARGIL-ZANSKAR REGION 

The weaknesses in the implementation of the language policy for 

dissemination of education are further pronounced when most of the 

students of the Himalayan region in general and Leh-Zanskar-Kargil 

in particular are now drop outs after class 10 due to governments' 

erratic and discriminatory language policy. This is noteworthy that 

the people of the region are mostly conversant only with Bhotia and 

Hindi; and not with Kashmiri, Urdu or English which are 

the common medium of instructions in J & K. Thus many students 

in the Himalayan region when asked to adopt Kashmiri after level 8 

or 10 are summarily forced to quit studies despite willingness. The 

possible inclusion of Bhotiya language in Schedule 8 of the Indian 

Constitution; which the current union government having majority 

in both houses of parliament may consider. However, the 'spread of 

Hindi…' in J & K according to the provision of article 351 of 

Indian Constitution could have  improved their lot to some extent, 

yet that would not resolve the issue. 

FAILURE IN DEVELOPING A VERNACULAR TO DIFFUSE 

SCIENCE EDUCATION  

This may be underlined that neither Hindi nor any other vernacular 

has been adequately developed for its satisfactory adaptability to 

impart and diffuse education for sciences in the post-colonial age 

belying the constitutional vision.  The Science education has largely 

confined to the urban areas often inaccessible to the majority of the 

students. Further, the long felt unavailability of good books in any 

vernacular including Hindi; or paucity of their translations from 

the originals have been a major deterrent to the popularisation 

of studies for sciences. Even, the standardised dictionaries on the 

scientific terms in a vernacular would hardly see the light of the day 

much to the frustration and chagrin of the academia across the 

country. Thus many brilliant students are either forced to quit science 

subjects or adopt English as the medium of instruction for studies of 
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sciences thus exposing the government's poor delivery and 

inadequate policy to diffuse science education to the majority of the 

students in a country of 130 crores in the past 70 years.  

This may be underlined that English is not indispensable to Science 

learning. The citation of the example of a dedicated institute of Bihar 

called Super-30 shall be contextually relevant here. The institute in 

question had picked up 30 students with non-English and non-

urban background; trained them for IIT entrance examination in 

2017, and came out with 100% success rate as all 30 students of the 

institute had qualified for JEE advanced with high marks.  

The above example shatters the myth that science subjects cannot be 

taught in a vernacular; or a vernacular cannot be developed or 

adapted suitably and successfully to impart science education. The 

examples from Russia, Japan and China can further corroborate to 

the above observation 

ERRATIC PREFERNTIAL TREATMENT TO SELECT 

LANGUAGES IN ACADEMICS 

Teaching of any language as a compulsory subject beyond the 

primary level is redundant because a level of desired or 

reasonable understanding and communication skill in any language 

as a medium of instruction can easily be acquired within 5 to 8 years. 

Yet, some languages like English is persistently taught even beyond 

level 10 as a compulsory subject without any justification. Such 

policies or practices, on the one hand, exposes a poor teaching-

learning methodology underlying some non-academic and political-

commercial interest of some dominant groups; and on the other hand, 

shows the vulnerability of the oven-burdened students with 

additional burden without any justification.  

Thus teaching of any language including English beyond 8 years as a 

compulsory subject should be dropped. Instead, focus should 

be given on some subjects of practical relevance viz., 

vocational training for skill development.  
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Likewise, the over ambitious policy to popularise Sanskrit, the first 

language of .09 % people by way of its introduction or imposition at 

all levels of academics is  irresolute and reflects lack of vision. The 

studies reveal that the majority of students who pursue Sanskrit at 

Schools and colleges in want of motivation, naturally do not develop 

the desired level of competence either to communicate or to 

comprehend Sanskrit (despite passing the examinations with good 

marks) proves exposes the failure of an over ambitious policy, 

without proper home work.  

This may be underlined that the students with heavy workloads often 

fail to relate themselves to Sanskrit for its relevance to their 

professional life or career goals. Conclusively, the entire exercise to 

teach Sanskrit at Secondary or Tertiary levels has been a fiasco. 

Instead, there is an urgency for the government to review its policy 

seriously if genuinely committed to popularise Sanskrit in place of 

any unproductive and erratic imposition.  

Besides, governments have not taken any serious measure to revive 

Prakrit, Pali, Classical Tamil, Braj Boli, Avadhi and Persian 

learnings to revive the tradition of classical learning.  

PRAKRIT: THE PEOPLE'S LANGUAGE OF THE 

INDIAN SUBCONTINENT 

The roots of 'Indian nationalism' lies in the Indian 

literatures, particularly in the Prakrit language; which has been the 

lingua franca of India used by the common folks until the twelfth 

century. This may be declared that neither the Vedic language  nor 

Sanskrit has been a common man's language. Former was the 

language of the select priests; and the latter was confined to the elites 

despite its literary grandeur.   

Unfortunately, Prakrit, which alone had the potentiality for 

the undisputed national  attention is now practically dead. One of 

its offshoots called Pali has been dropped recently from the 

UPSC examinations. 
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According to the Bharata's N¡¶ya¿¡stra a reference is made to seven 

kinds of Prakrit, namely, Magadhi [not Magahi; not 

Bh¡s¡ M¡gadh¢ka (Pali)], Avantija, Prachya, Shaurseni, Ardha 

Magadhi, Bahlika amd Daksinatya - 

M¡gadhyavantij¡ Pr¡cya áaurasenya Ardham¡gadh¢ 

B¡hlik¡ DakÀin¡tya¿ca sapta bh¡À¡ Prak¢rtit¡Å.  

Besides, Pali or the language of the Buddhist canons (Pali) and 

the language of the Asokan inscriptions are also designated as 

Prakrit.  

Pali or the "Language of the Budhist Precepts". The Pali rendition for 

the Precepts is 'Pariy¡ya', which when truncated becomes (pari > p¡ri 

or p¡li to refer to the language of the Buddhist canons. Traditionally 

Pali is called 'Bh¡s¡ M¡gadh¢ka' or the 'primordial language' (m£la 

bh¡s¡) by the Buddhists.  

In India, after the rise of Mah¡y¡na in Magadh, Valabhi (in Gujarat), 

and not Nalanda, emerged as the chief centre for the 'Hinayanist' 

activities including the Pali learning.   

Valabhi has also been an important centre for Jaina literary activities; 

and the Jaina canons were finalized there in Ardha Magadhi  - the 

language in which Mahavira Jaina or  his predecessors had 

preached.  

According to Jacobi, Spielberg and Pischel the Jaina Prakrit is more 

akin to Pali than the latter day Prakrit. Further, the Valabhi factor 

suggests the fusion of Pali and Ardha Magadhi to evolve into latter 

Prakit to contribute to the growth of the modern Gujarati language.  

Interestingly, Prakrit has been the most naturally evolved indigenous 

language; and had flourished all through the Indian subcontinent 

through the works of Vararuchi, Ramapanivada in Kerala; 

Laxmidhar Laxman Suri in Andhra, Markandeya 

in Orissa; Purushottam and Ram Sharma Tarkavagish 

in Bengal; Shvetambari Jainas in western India; Hala of 

Satavahana in Andhra and Maharashtra; and Perunkathai in Tamil 
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by employing the variants of the Brahmi-derived scripts which in 

turn had contributed to the growth and enrichment of most of the 

Indian vernaculars listed today in Schedule VIII of the 

Indian Constitution. 

Potentially, Prakrit had every potentiality to integrate India, but the 

political instability in the country killed its growth as has happened 

to many languages in the medieval and modern India. Adequate 

attention may be required for its revival, particularly for Pali and 

Shaurseni Prakrit. 

In short, our language policy could neither spread Hindi for its  

academic adaptability, particularly to diffuse the studies of sciences; 

nor English as an academic language.   

It also failed to diffuse the primary education by way of the mother 

tongue or first language. Unfortunately, no appropriate effort has 

been made to diffuse primary education in one's mother tongue or 

even in the first language. Instead English, Hindi or a state 

vernacular is imposed to impede the natural process of easeful 

learning, which a Japanese or American student enjoys, without 

wasting time to adopt a second or third language to learn a core 

subject. Such opportunities also save energy, money and time in 

terms of several years. On contrary, in India most of the drop outs 

are due to the constraints in adopting a new academic language. For 

example, many Bhoti speaking in Ladakh-Zanskar region have to 

quit academcis because they cannot adopt Kashmir, Urdu or English 

as their academic language.  

Our Education system has also failed to evolve a universal second 

language to dispense academic justice. English may be the regarded 

as the most appropriate academic language but the country could not 

upgrade or enrich the vernaculars, including Hindi, with adequate 

updated study materialsto impart Science and Technology education. 

Besides, the governments are still confused to assess whether or not 

English be dropped from the status of the official language despite 



 

From the Desk of the Editor, Varma, C.B.                                        29 

the appreciation of the advantages of the English language in the 

modern age and modern world.    

Last but not the least, the governments have also failed to revive the 

interest in the classical language the mass with a classical languages 

by clubbing Pali and Prakrit with Sanskrit Studies instead of creating 

separate nodal centres for the two great languages.  

ERRATIC COURSE STRUCTURE AND COURSE DURATION 

1. The examples of poor course structuring and course duration are 

well reflected in handling a language course when a particular 

language is taught even beyond 10 years. This may be 

underlined that any language-training course can well be 

completed within 5 to 8 years. However, in India some 

languages are taught even beyond 12 years, i.e., at the college 

level as a compulsory subject and inadvertently applied to any 

discipline.  

2. A student often enters the academia from the level of 

Prep/Nursery, and further studies for two years for LKG and 

UKG for his admission to Class I: which is tantamount to 15 

precious years of study to complete Plus 2. Surprisingly, surveys 

reveal that over 80% students fail to acquire the desired 

proficiency in the second or the academic language, though not 

in the first language.  

The survey also presents a much worse picture when it is found 

that over 85% students fail to achieve proper mathematical 

insight. 

The above observations and facts expose serious flaw in the 

Indian education system.  

3. Further, tthe course contents are often repetitive in several 

classes with just minor modifications perhaps to sustain the 

second rated book companies due to the nexus of the dominant 

groups. 
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4. Last but not least, most schools are run without laboratories; in 

addition to other basic amenities like lavatories, too. 

 PROSPECT OF ACADEMIC JUSTICE 

There is a very poor prospect for academic justice. There is no 

separate court to settle academic disputes; or convict a corrupt 

administrator; and no adequate mechanism to check 

unprofessionalism. This makes the academia most vulnerable to 

justice in the face of the current  set up, viz.,  

a.  28 million cases are pending in courts;  

b.  No separate courts for academic matters or technicalities unlike 

the CAT (Central Administrative Tribunals) even for an 

employee of a central government funded institutions. 

c.  According to Law Ministry the top courts take 10 to 15 years in 

an average to decide one case; 

d. often a complainant has to move to the higher courts, which may 

take 30 to 40 years; 

e. Practical difficulties in finding a sincere lawyer despite fees; 

notwithstanding uncertainty of time, money and verdict. 

In light of the above, it is extremely difficult for an academia to 

expect any academic justice to fight corruption in an institution ruled 

by a dominant group, empowered by the system. 

In short, it is unfortunate to observe that the architects of Indian 

education system in the post-colonial era, not only lacked national 

vision and rational outlook but also the bankruptcy in moral and 

religious appreciation. Instead, they pursued the same old British 

communal policies by communalising politics and politicising 

religions by perpetuating the sinister caste system, which neither has 

any rational nor religious justification.  

In view of the above, any expectation of any change  from the 

valueless corrupt institutions is like extracting oil by crushing the 

sand granules. Which is why, it can be affirmed that all the 

institutions that are founded, sustained or nurtured by such faceless 
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dominant forces, known for their skillful manipulative techniques 

and yet, hiding behind the mask of democracy, constitutionalism, 

secularism and religiosity skilled in articulating sweet pleasantries 

with loud verbosity to mould the people's mindset is but a game of 

illusion to which we are  extremely vulnerable due to our stuporous 

and delusive understanding, which the Buddhists call the moha.   

Which is why, we have to turn to the value oriented education system 

to change the people's mindset as the only foolproof solutions to all 

problems that beset us and our country; and our world.   

As the education institutions are like the factories or breeding 

grounds to incubate right understanding and right values hence the 

entire education system has to be reviewed and corrected and set on 

the right track, which shall grow only from the bedrock of virtuosity 

and wisdom that alone forge right mindset. Which is why when the 

Buddha was asked such intriguing problems, 1  he advised:   

Sīle pati¶¶h¡ya naro sapaµµo, cittaÆ paµµaµca bh¡vayaÆ; 

¡t¡pī nipako bhikkhu, so imaÆ vija¶aye ja¶anti.2 

(With wisdom and firmness in virtuosity, 

With right understanding and disciplined mind; 

A perseverant and discriminant person 

Alone can disembroil such tangles.) 

If corruption has to be stopped then the corrupt mindsets have to be 

corrected. Which is possible if and only if we uproot the three roots 

of evils, namely greed, hatred and ignorance. And that is possible 

only by a value-oriented education system.  

 

                                                        
1
   Antojaṭ¡ bahijaṭ¡, jaṭ¡ya jaṭit¡ paj¡; 

 TaÆ taÆ gotama pucch¡mi, ko imaÆ vijaṭaye jaṭanti. (saÆ. ni. 1.23); 

Visuddhimagga 1.1 

2
   Visuddhimagga 1.1. SaÆyutta Nik¡ya. 1.23. 


