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WHAT WENT WRONG WITH OUR 
EDUCATION SYSTEM-III 

- Chandra B. Varma 

Abstract of the past issues 

In the past issues we have demonstrated the vulnerability of the modern Indian 

education system that has its seed-time in the alien and insensitive rule of 

British government with commercial and colonial motives. Hence, they 

sought to breed the tolerant and submissive subjects with a mindset that were 

to suit the colonial policies of 'Drain of Wealth'; and 'Divide and Rule'. 

Naturally, an alien and discriminatory rule with the racist and corrupt outlook 

could hardly accommodate any humanitarian value of good governance 

underlying the 'We-They-Psyche'.  As such, the British were in India not on a 

charity mission; nor to develop a value oriented education system to develop 

wisdom and ethical mindset. 

Unfortunately the post-independent India, too, lacked the vision for a value 

oriented education system. Instead it languished on the same old murky, 

irresolute, erratic, and directionless colonial track amidst the dark clouds 

of corruption, regionalism, nepotism, casteism, sexism, communalism  - 

rooted in  the three evil roots, namely,  greed (lobha), hatred (dosa) and 

delusive understanding (moha). Which is why the post-independent modern 

education system was set to become a morally sick nation to breed morally 

blind citizens and to act under the stupor of delusion eroding 

dynamism, entrepreneurship, creativity and independency underlying a casual 

attitude towards professionalism; scorn for modernism and progressive 

outlook; submissiveness to charlatanism; mediocrity, personality cult or hero 

worship with little or no respect for the constitutional values such 

as Republicanism and Democracy as the election practices reveal.  Eventually, 

the modern Indian education system silently and stealthily absorbed the same 

insensitive and divisive outlook with the change in the factor of the 

beneficiary as the only exception. In the past, the beneficiaries 

were foreigners; today the beneficiaries are the dominant groups of the natives 

with high manipulative skills with regional, communal, casteist and corrupt 

mindset to mock our constitutional ideals and national values being discordant 

to the Indian culture and ethos. 
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LANGUAGE RELATED ISSUES 

The seeds of India's poisonous language policy was sown in the 

Regulating Act of 1773 of the British Parliament (modified further 

by Pitt India Act of 1784) that transformed the British East India 

Company into one administrative unit which, as a matter of fact, was 

the silent announcement of the 'British take over policy of India', a 

process that was finally completed by1858. Eventually, the British 

take over policy implied not only the aggressive expansionist 

campaigns beyond the three British Presidencies including making 

inroads to the Hindustani heartland and the homework for their 

governance. The Hindustani heartland denotes the Ganga-Yamuna 

region, the land where the natives used Hindustani languages or the 

admixture of Hindi-Urdu language or its cognate languages having 

roots in the Prakrit.   

The aforesaid policy was vigorously pursued by the British 

Governor-General Lord Wellesley, who, on the one hand, executed 

Subsidiary Alliances for fresh territorial gains; and on the other, set 

up Fort Williams College in Calcutta in 1800 CE to lay the 

foundation of modern education for administrative convenience 

involving the natives. Thus, Bengali and Hindi were chosen by the 

British for the administrative expediency.1 Bengali was largely based 

on Mithilakshar and other scripts that had evolved out of the Gupta 

script of the ancient Magadh. Hindi is the name of the Hindustani 

language of the Delhi-Meerut region, which used the Devanagari 

script which was popularised by the Maratha conquests in the 

Hindustani heartland. Hindustani, however, when written in Nastaliq 

characters (adopted from Persian) is called 'Urdu'. Thus the two 

languages, namely, Hindi and Urdu could thrive under the 

government protection and patronage.   

The linguistic experiments and exercises through the Fort William 

College, in turn, not only adversely undermined the popularity of the 

Persian language but also proved to be a death blow to several well 

                                                        
1
   The promotion of the Persian, the official language of the Moghuls, was not on 

the agenda of the British language policy particularly after the Permanent 

Settlement (1793) and Subsidiary Alliances. 
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developed Indian languages with established literary history 

comprising the literary pieces of  Kabir, Tulsi, Meerabai, Raskhan 

and so on; and even Tagore in the modern age.1 Thus, the languages 

like Avadhi, Brajboli, Rajasthani, Bhojpuri, Bundelkhandi, 

Chattisgarhi, Garhwali, Kinnauri etc. lost their prominence. All the 

more the disuse of the popular scripts like Kaithi, Modi, Mahajani, 

Sharda etc. was to put the last nail on the coffins of those languages. 

Thus, on the debris of those dying languages the two new languages, 

namely, Bengali and Hindi have thrived. Interestingly, Punjabi 

survived with its distinct linguistic identity intact because of the 

factor of the Gurumukhi script with strong religious foundation.  

The Charter Act of 1813 (an Act of Parliament of the 

United Kingdom) has been the first official announcement of the 

British Education policy. The Act introduced the provisions to 

promote education in Indian masses by allocating 1 lakh Rs. out of 

the revenues collected from the natives for the desired assistance in 

the administrative process or government employment. The Act, 

however, had no provision for the Indians to study 

Indian literature, sciences and English, out of the company's 

revenue; but reserved  the study of  Indian literature and sciences 

exclusively for the Europeans.  

The Act however authorised the Christian missionaries to introduce 

the teaching of English, which in other words, meant that the road to 

the government favours including appointments by way of English 

education had to be via the Christian Missionary, who thence held 

the trump cards to bestow the government favours to anyone to 

vigorously pursue their conversion policy either by lure or by 

obligation.  

Such provisions of the Act was also suitable to the British Divide 

and Rule policy, whereby the natives were to be classified as 'elites' 

on the  criterion of proficiency in the English language to voice for 

                                                        
1
  The famous song 'saawan gagane ghor ghanaghata' composed by 

Rabindranath Tagore in Brajboli is compiled in Bau Thakuranir Haat;, Lata 

Mangeshkar has also sung this song.  
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British supremacy and to infuse the sense of inferiority among the  

natives on the grounds of  non-familiarity with the English language. 

The hangover of the elitist definition by way of proficiency in 

English is still strong in the post-independent India and is strongly 

perpetuated by the pseudo-intellectuals.   

The British policies, of the early nineteenth century thus opened the 

modern education system to the Indian natives for employability; but 

inflicted severe blow to the cultural fabric and national ethos by 

inflicting irreparable damages upon the secular literary exercises that 

were once carried out through the literary works in Persian, Brajboli, 

Avadhi, Bhojpuri, Bundelkhandi, Pahadi, Kinnauri, Chattisgarhi and 

hundreds of the other popular languages of the time; which were 

thence dubbed as "dialects" or "dead languages" before their actual 

deaths. 

This may be underlined that a language progresses like a river and 

takes its natural course by passing through several generations 

carrying its essential characteristics; and yet, ready to assimilate new 

elements in the process of its rich growth. Besides, every, language 

is a distinct product of a particular geographical and cultural setting 

with signature of its own uniqueness imbedded in its vocabulary; 

choice of dictions underlying their nuances and purports; analogies; 

examples; cliches; and idiosyncrasies. Such features cannot be 

imported in any other language without the loss of the original 

flavour of the language. Any effort to add such flavour in a different 

language shall import affectation and artificiality, somewhat like a 

plastic flower when substituted for the original. Expressions of a 

mother tongue or the first language in an alien language not only 

makes is literal, flat and prosaic but also proves to be a deadly 

exercise that shall imminently kill the natural instinctive flow of 

expression. Which is why many natives in India despite language 

degrees including Ph.Ds do not feel comfortable in their second or 

third languages. 

A language, that naturally evolves has its unique beauty, charm and 

effectiveness, which cannot be transferred in the second or third 

languages. So, the death of a mother tongue or the first language is 
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extremely tragic for all those whose languages have been 

derecognised.      

It is unfortunate to recall that out of 872 languages that were in use 

by the close of the nineteenth century only 22 are recognised by the 

Indian Governments for inclusion in the Eighth Schedule of the 

Indian Constitution.1 In other words, there is no exaggeration if it is 

reported that over 800 languages are now dead.  

Often we refer to the genocides in America, Australia, Turkey Nazi 

Germany and so on, but we hardly talk of the linguistic genocides of 

over 800 languages that succumbed by the political euthanasia and 

apathy for millions of Indians. 

When there is a loss of linguistic identity a native has to look for 

survival and make high price for his existence by making a number 

of adjustments and compromises. Often he has to waste 5 to 8 years 

to develop the required academic proficiency in a newly adopted 

language, which a German or French would utilise in acquiring some 

skill; or some technical qualification. Such privileges in India are 

restricted to those whose first language is included in Schedule 8 of 

Indian Constitution.  

Also, the loss of linguistic identity is tantamount to the loss of the 

human dignity and existence owing to its vulnerability to 'we-they' 

politics, a phenomenon which is regarded as the first step in the 

process of dehumanisation; and in the extreme cases may manifest 

in genocides of 6 million jews in Nazi Germany. Such processes are 

already on anvil in India and the examples of the Mumbai assaults 

on the taxi drivers of 'North India' or 'BIMARU' states; or the natives 

whose first language is Bhojpuri, Bundelkhandi, Chattisgarhi or the 

like would loudly testify.  

                                                        
1
  According to the first systematic linguistic survey of India (i.e., 1891 census) it is 

recorded that the number of languages and dialects in India was 872. See 

Grierson, G.A. Lingusitic Survey of India. Introductory. (Government of India: 

Calcutta) Vol.1.2 p.26. 
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If India lives in villages then we must confess that Hindi is not the 

first language of most villagers except for the regions around Delhi-

Meerut.  

In the rural or tribal India many languages are still in use and look 

for its inclusion in Schedule 8 of the Indian Constitution.  

A tentative list of those languages, though nowhere close to final, is 

as follows: 

1) Angika, (2) Banjara, (3) Bazika, (4) Bhojpuri, (5) Bhoti, (6) 

Bhotia, (7) Bundelkhandi (8) Chhattisgarhi, (9) Dhatki, (11) 

Garhwali/Pahari, (12) Gondi, (13) Gujjari (14) Ho (15) Kachachhi, 

(16) Kamtapuri, (17) Karbi, (18) Khasi, (19) Kodava (Coorg), (20) 

Kok Borok, (21) Kumaoni (Pahari), (22) Kurax, (23) Kurmali, (24) 

Lepcha, (25) Limbu, (26) Mizo (Lushai), (27) Magahi, (28) 

Mundari, (29) Nagpuri, (30) Nicobarese, (31) Pahari (Himachali), 

(32) Pali, (33) Rajasthani, (34) Sambalpuri/Kosali, (35) Shaurseni 

(Prakrit), (36) Siraiki, (37) Tenyidi and (38) Tulu etc.  

Surprisingly, the bulk of the villagers who speak the 'unrecognised' 

languages' are largely unfamiliar with academic Hindi or English. 

For example, the rates of drop outs after class 10 in Kargil-Zanskar 

region is about 98% as the students there are forced to repudiate their 

first language – Bhotia - to adopt an alien language like Kashmiri 

Urdu or English for their academic pursuit. As such demands are 

impractical, hence, the drop out is but natural. Such practices, in turn, 

mirror the weaknesses in our language policy or its 

implementations.  

Moreover, it is no exaggeration to add that over 90% of the natives 

familiar with the Hindustani or its cognate languages deserve special 

thanks for their zeal to voluntarily sacrifice their linguistic identity 

since the days of the freedom struggle phase underlying patriotic 

vision of ONE NATIONAL LANGUAGE FOR ONE NATION 

THEORY, a dream which never came true. Governments may 

review their policies in the face of the denial of their linguistic 

identity that  labels them as the native of  "the Hindustani Heartland", 

"Hindi-Belt", "Cow-Belt", "BIMARU STATES", "North-India" and 

so on defying all rational and geographical-cultural explanations 
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underlying the discriminatory outlook grown since the days of the 

very creation of the British Presidencies that precipitated the urban 

bias and mind set in favour of  'recognised languages'; and scorn for 

the folk or village languages or cultures projecting the languages of 

the non-elites or the uneducated class of people through a movie or 

a literary piece that mirrors the Indian society. 

All the more, despite seventy years of the independence the village 

folks are still treated as the second rated citizen in their home country 

owing to their non-proficiency in a particular recognised language. 

As such they often feel vulnerable for the non-recognition of their 

first languages. Such pains further exacerbate when they notice that 

their counterparts enjoy many benefits in the name of separate 

statehood or political rights and voice due to the loss of their 

linguistic identity. The rapid progress of some states like Andhra 

Pradesh and Telangana after 1957 is the glaring example of the 

linguistic justice. On contrary, the backwardness of UP, MP, Bihar, 

Chattisgarh, Jharkhand, NE, Jammu and Leh regions is largely due 

to the factor of non-linguistic identity with no common voice; or 

little political say for economic justice. This is because the diverse 

character of their first languages could not bring them close enough 

to effect any solidarity to raise a common voice due to their variant 

languages. Which is why a Rajasthani would not identify with a 

Surgujia or Bhojpuria; nor an Oraon would identify himself with a 

Bundelkhandi or a Vajjikan; or an Avadhi or Mundari with a 

Kinnauri speaking native. Nonetheless, the people of the privileged 

linguistic groups often tend to club those people into one group for 

their identification as "North Indians" (by excluding Kashmiris, 

Punjabis, Bengalis, Oriyas etc. without any geographical sense) to 

nurture the  'We-They' psyche. Such observations may be valid even 

in the case of  the election of the President  of a body of  the 

litterateurs such as Sahitya Akademi. 

THE ISSUES RELATED WITH OFFICIAL LANGUAGES: 

'SPREAD OF HINDI'  

With the adaptation and enactment of our Indian Constitution Hindi 

was given the status of an official language along with English 
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(Article 343)1 with provision for "spread of Hindi" (Article 351);2 

perhaps, in recognition for its services to the freedom struggle in 

addition to other valid reasons. 

The constitutional objective "to promote the spread of the 

Hindi language" as per the provision of Article 351 has failed 

miserably even in its own 'heartland' perhaps because of the 

aloofness of the British defined 'elitist culture' or the regional 

aspirations displaying lack of political will and nationalist vision 

evidenced by the non-availability of the Hindi translations of the 

required books or latest reference materials, particularly  on Science 

and Technology and  the boos on the higher academics in Hindi (or 

even in a regional language), Which in turn neither caters aspirations 

of an ambitious student nor to the expectations of an examiner for 

their conformity to the international standards, often felt by the 

UPSC experts. Such phenomena are equally applicable to the case 

                                                        
1
  Article 343. Official language of the Union 

 (1) The official language of the Union shall be Hindi in Devanagari script The 

form of numerals to be used for the official purposes of the Union shall be the 

international form of Indian numerals 

 (2) Notwithstanding anything in clause ( 1 ), for a period of fifteen years from 

the commencement of this Constitution, the English language shall continue to 

be used for all the official purposes of the Union for which it was being used 

immediately before such commencement: Provided that the president may, 

during the said period, by order authorise the use of the Hindi language in 

addition to the English language and of the Devanagari form of numerals in 

addition to the international form of Indian numerals for any of the official 

purposes of the Union 

 (3) Notwithstanding anything in this article, Parliament may by law provide for 

the use, after the said period of fifteen years, of 

 (a) the English language, or 

 (b) the Devanagari form of numerals, for such purposes as may be specified in 

the law 

2
  Article 351: It shall be the duty of the Union to promote the spread of the Hindi 

language, to develop it so that it may serve as a medium of expression for all the 

elements of the composite culture of India and to secure its enrichment by 

assimilating without interfering with its genius, the forms, style and expressions 

used in Hindustani and in the other languages of India specified in the Eighth 

Schedule, and by drawing, wherever necessary or desirable, for its vocabulary, 

primarily on Sanskrit and secondarily on other languages PART XVIII 
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of other vernaculars listed in Schedule 8 of the Indian Constitution 

as well. 

As the governments have miserably failed to develop or promote 

Hindi for its wider acceptability in seventy years, hence any sudden 

or drastic attempt to declare Hindi as the only official language in 

academics or other activities may have disastrous consequences.  

Further, this may not be out of place to iterate that 

constitutionally Hindi (along with English) is a raj-bhasha (official 

language); and not a rashtra-bhasha (national language) vide 

Article 343(1) of the Indian Constitution.1  

We must also acknowledge the fact that Hindi is a conflated 

language that has evolved out of Hindustani  and incubated under the 

British rule with the foundation of Fort William College in Calcutta 

(1800 C.E.) The prominence of Devanagari in the so called "Hindi 

belt" was largely due to the empowerment of the Kashi Naresh 

particularly after the Buxar war in 1764 and Hastings's diplomacy in 

segregating Oudh from Varanasi. This may also be pointed out that 

Varanasi or Kashi is often viewed as the religious capital of the 

Hindus; and its kings as their "religious heads" were to command the 

status and honour like the Caliphs or the religious heads of the 

Muslims.  

Hence when Devanagari, was exclusively adopted as the principal 

script for writing Sanskrit due to the rise of the Marathas in the 

'Hindustani heartland', the factor of religiosity or the 'sacred 

complex' of Kashi further contributed to the popularisation of the 

Devanagari for writing a religious work of the Hindus in Sanskrit 

and thence applied to Hindi with the dropping of other popular 

scripts of the region in the Hindustani speaking belt.  Thus the 

religious affiliation of Devanagari underlying the religious tone gave 

a fresh impetus to the rise of Hindi. As the Sanskrit compositions in 

Devnagari was not adopted in Bengal, Odisha and Southern states 

                                                        
1
 See http://www.rajbhasha.nic.in/en/constitutional-provisions. 
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hence Hindi could not make its dent in Bengal, Odisha or in the 

coastal regions and South India.   

Yet, Hindi owes it the real prominence to the secular writings of 

Devakinandan Khatri1 for his active creative works in Hindi; and the 

rise of Nagari Pracharini Sabha, founded at Queen's College at 

Varanasi in 1893, for its active role in replacing "the more popular 

Kaithi script" of the time. 

Consequently, upon independence Hindi was given the status of an 

official language along with English (Article 343) with provision for 

"spread of Hindi"; and for its adaptability as a "medium of 

expression for all the elements of the composite culture of India" 

(Article 351). 

Today, Hindi is the world's third largest spoken language and used 

by the majority of Indians though not as the mother tongue or the 

first language of over 95% Indians. 

In view of the above, the constitutional vision to 'spread Hindi' 

is appropriate, yet in the current scenario it becomes 

inappropriate to drop English from academics or from its 

current official status.   

Nonetheless, the current policy to popularise Hindi must 

continue for its colloquial impact across the country.   

RELEVANCE OF ENGLISH 

Any move to degrade English from the status of an official language 

or from academics shall shall be a step backward. This is because 

English offers those academic advantages for its studies in Science 

and Technology and higher learning which are often missing in other 

languages. Besides, English gives a better opportunity to the Indians 

for international communicability and exposure. As such the 

                                                        
1
  Devkinandan Khatri was born in 1861 in Muzffarpur, Bihar;  Though belonged 

to a Punjabi family settled in Bihar; and though educated in Urdu and Persian he 

launched a Hindi journal called Sudarshan; but is better known for his famous 

novels like Chandrakanta in 4 vols (1888-1894), which attracted lakhs of people 

to learn Devnagri to read Hindi (and turn away from Urdu). This is noteworthy 

that his earlier literary compositions were, however, in Urdu.  
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knowledge of English is an added advantage to an Indian and a 

matter of envy for China, Thailand, Cambodian and so on.  This may 

also be added that the latter two were never subjugated by the British, 

yet aspire to learn English because of the international 

communicability. 

LANGUAGE POLICY FOR NEW INDIA 

It is held that a reasonable proficiency in a language can be acquired 

in 5 years. And the teaching of any language, including English for 

academic exercises can well be acquired within 8 years. Hence, it is 

sheer waste of time to stretch the teaching English or any language 

unless it is used as a specialised study.  In view of the above the 

practice of the teaching any other language as a compulsory subject 

beyond class 8 must be dropped. Instead full focus should be given 

to the growth of the communication skill in the first 8 years along 

with Mathematics. Thus the time saved may be better utilised in 

imparting vocational trainings to the students or for their skill 

development.  

The surveys show that a child can easily develop a reasonable 

proficiency in three languages, and sometimes even more.   

So, why the rural folks of India have to be deprived of the exposure 

to the English language? Why cannot English be recognised as an 

academic language for its universalisation and academic 

accessibility with due respect and protection to the mother tongue 

and/or the first language?   

We all know that the British never welcomed any idea of 

universalisation of English underlying their racist and colonial 

outlook to propagate that it was a language of "superior people." 

(Now it is an icon of 'elitist identity' as an impact of the British rule). 

They did not want to mix with the natives; and always kept aloof and 

emotionally detached from the natives. The British attitude for the  

Indians is expressed in the Charter Act of 1813 passed by the British 

Parliament which opened up the modern education in India but 

without any provision for the Indians to study Indian literature, 

sciences and English out of the company's revenue. Upon close 
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observation, we may admit that the post independent education 

policy could hardly make any modification in its attitudinal part. 

This is because English is still reserved for select few or those who 

could either afford exorbitant fees to learn English; or come through 

the Christian missionaries as the Christian missionaries were 

empowered to teach English in India ever since the enactment of the 

1813 Act. 

Further, following the spirit of the 1813 Act the Indian literatures 

and Indian philosophies are still marginalised to accommodate 

English literature and European Philosophies. Which is why an 

English Professor can become the Vice-Chancellor of a Buddhist 

University; and a Chemistry Degree holder is appointed as a 

Professor of Philosophy in modern India.  On the other hand, a 

classical language like Pali with its rich literature and Philosophy is 

happily dropped from the curricula of the top Indian universities; and 

even from the syllabus of UPSC civil service examination.    

POLICY FOR CLASSICAL LANGUAGES 

All classical languages and their literatures like Vedic, Prakrit, Pali, 

Old Tamil, Sanskrit etc. must be preserved through academics as 

specialised studies. 

Yet, the government's over ambitious policy to popularise Sanskrit 

by way of its introduction or imposition at all levels of academics is 

irresolute and erratic notwithstanding communal overtone. 

The surveys reveal that the majority of students who pursue Sanskrit 

at Schools and colleges neither develop the desired level of 

competence not the ability to communicate or comprehend Sanskrit 

texts despite scoring high marks in the examinations to fail the 

wisdom of the government policy.  

It is also reported that the students with heavy work-loads do 

not relate to Sanskrit or any classical language when looking for its 

relevance to their professional life or career 

pursuits. Conclusively, the entire exercise to teach Sanskrit beyond 

the Secondary level as a compulsory subject becomes 

inconsequential. 



From the Desk of the Editor , Varma, C.B.                                        13 

What is underlined here is that the government may popularise 

Sanskrit or any such language with better vision; and not by arbitrary 

imposition.   

Last but not least, like the British the governments have been 

neglectful to patronise and popularise the classical languages like 

Pali which are wilfully marginalised and often overshadowed 

by Sanskrit in its own homeland despite its rich growth outside India. 

The richness of Pali literature is widely recognised with linkages 

with many countries like Cambodia, Myanmar, Thailand, Sri Lanka 

etc. 

The picture of Prakrit in India is no better than Pali; and both look 

for their due place in academics as a specialised subject like 

Sanskrit.  Likewise, classical Tamil, Kannada. Telugu or any other 

classical language for that matter also deserve appropriate patronage. 

LANGUAGE POLICY FOR UNION PUBLIC SERVICE  

Only the two official languages, namely, Hindi and English should 

be allowed as the medium of UPSC examinations for all subjects 

save the case of a literatures if elected as an optional subject.  

RECOMMENDATIONS FOR CORRECTIVE MEASURES 

Primary & Secondary Levels 

A. Compulsory Subjects: 

The primary education must have only two subjects, namely, 

Languages for Communication and Mathematics for mathematical 

insights with no homeworks, with focus on following components: 

 i.  Development of communication skill in two languages: 

a) Mother tongue or the first academic language;  

b) English as the second academic language; 

ii. Mathematical aptitude and insight 

B. Optional Subjects 

iii)  Cultures : 
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a) Third language/classical language like Sanskrit, Tamil, Pali 

etc. 

b) Applied Yoga, Dance, drama, music, painting, sculpting, 

games etc.  

C. Other Subjects 

a) Demonstrative Sciences with audio-video exposures; 

b) Computer skill 

 

The teaching of a language is vital in growing skill for 

communication. Man is superior to other species by virtue of the 

power of communication. Further, man is also endowed 

with Mathematical skill, a mental mode to study the generic in 

abstraction to discover the universal truth, which establishes his 

supremacy over the other species. Hence, the nature has given 

two special gifts to the mankind that forge the mental templets in 

humans for simulation and designing of the ideas that are expressed 

in the evolution of the human civilisations. Thus, these two 

skills must be fully recognised and best developed through 

education. 

In view of the fulfilment of the above objectives the recommended 

programme for primary education by way of Three-Language 

Theory (2 being compulsory; and 1 being optional) ; inclusion of 

Mathematics as the only other compulsory subject;  desirable 

exposure to the core subjects integrating vocational training for skill 

development, is as follows:   

The teaching for communication skill in the first language should 

become the first component in the curriculum of a primary school. It 

must be taught as the first compulsory subject up to level 8 and need 

not be stretched beyond that, because the desired reasonable skill in 

communication can well be acquired within 5 to 8 years.   

An academic language or medium of instruction has to be identified 

and adopted according to the choice of the student and school and 

taught as the second compulsory subject for primary education but 

not beyond that. 
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Focus on the courses for Mathematical insights should become 

integral to the academic curricula right from the beginning and be 

taught up to level 10 as the third compulsory subject; 

The core subjects on Sciences and Arts should be taught by way of 

demonstrative methodology or E-Learning with standardised audio-

video contents developed by the experts under the supervision of 

central government, which the schools and teachers have to adapt 

for better pedagogical expediency in a particular language for a class 

room teaching to maintain the desired standards. Further, no home 

works on these subjects be given to avoid academic fatigues and to 

ease loads for better mental efficiency or productivity.   

The development of the course contents under the supervision of 

experts and its digital diffusion is the demand of New India. Such a 

methodology shall imminently discourage the sub-standard 

teachings and eliminate the repetitive course contents recurrent in 

different levels. Such an approach shall also eliminate the practice 

of learning by way of the sub-standard books as 'recommended 

readings' that have flooded the Indian markets for none other than 

the commercial interests due to the nexus between the corrupt 

government officials or school management and the commercial 

publishers.  

Such unprofessional practices are conclusively senseless, 

undesirable and burdensome to the students; and pernicious to the 

education system as being liable to replicate erratic and unauthentic 

sources of knowledge that must needs be eliminated in New India.  

Integration of vocational training in the curricula for skill 

development and entrepreneurship with one choice-based 

compulsory practical paper for basic training in elocution, 

poetry composition, essay writing, drawing, dance, music, driving, 

weaving, sewing, cooking, plumbing, carpentry, skill on electrical 

fittings and electronic appliances, mobile repairing; hardware 

repairing, watch repairing, knowhow of machine tools, installation 

of bio gas and bio mass plants, cleaning technology and scores of 

other arts and crafts useful to our day to day life.     



16                                                  Asian Renaissance Vol.2 Issue 1 

School education must integrate some productive vocational training 

programmes with commercial linkage upon disburdening loads of 

subjects that are irrelevant or repetitive in nature. The primary level 

must be on developing the communication skill with 

vocational trainings and commercial insight.   

Like Germany India may also evolve a system of education by way 

of pure academics and vocational trainings right after the school 

level. The higher education without adequate aptitude or motivation 

is a waste; and its aimless pursuit for the sake of obtaining a Degree 

is rather redundant. Education must be commensurate with need and 

ability. Such measures shall imminently disburden the loads of 

irrelevant subjects from the shoulders of young students imposed 

erratically underlying the selfish motives of a few. For example, 

the load of the third language on the students as a compulsory subject 

at any level is unwarranted. Further, stretching the teaching of a 

language as a compulsory subject beyond the primary level 

is uncalled for because a student is supposed to have developed the 

desired skill of communication by then. 

CORRECTIVE MEASURES AND REFORMS IN HIGHER 

EDUCATION  

As corruption flows from the top, hence a blue print for any reform 

in educational institutions must begin from the centres of higher 

learning such as institutes or universities viz, IITs, AIIMS and 

Central Universities, particularly funded by the central government. 

Hence, it becomes obligatory for the government to exercise 

adequate checks and balances over the institutions to ensure quality 

and maintain minimum standards. Unfortunately, the government 

keeps aloof from the issues of a university corruptions unless there 

is big media hype.    

  

DEFINITION OF THE PROBLEM 

The institutional autonomy justifies the freedom which an institution 

requires to incubate creativity with least bureaucratic or political 

interference. However, as a matter of fact, red-tapism is dominant 
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inside the campus and bureaucracy virtually chokes the independent 

ideas and chokes the creative thinking. Further, the bureaucracy in 

the university system is largely buttressed by a handful of 

inexperienced, untrained and incompetent officials or the charlatans, 

who enjoy special favours from the top management to serve a 

particular group interest.  

Thus on the one hand, the average teachers and staff have to follow 

strict rules or by-laws viz., to route all applications through proper 

channels and thus become vulnerable to the 'mercy' of the superiors 

for getting their documents forwarded; which a superior may or 

may not forward according to his choice. Often a righteous voice of 

a teacher or staff, if not in the tune of the administration, is firmly 

crushed and any gesture of protest is liable to retribution by way of 

wilful and false allegations against the complainant with no remedial 

measure, except for judicial languishing beyond retirements. Thus 

the creativity is killed; goodwill is eroded; characters are 

assassinated; images are distorted; mediocrity is promoted; 

and charlatanism prevails. Consequently, illegalities are 

legitimatised; and worse rallies are organised to immortalise traitors 

as national heroes. The perpetuation of these practices are reflected 

in corruption-induced admissions or appointments by setting aside 

the UGC rules notwithstanding the Gazette of India notifications.  

Which is why the ideal of institutional autonomy is largely defeated. 

And, as a matter of fact, it is tantamount to despotism, which the 

corrupt institutional head with his select team enjoys. All the more, 

in the absence of adequate provisions for external checks and 

balances, a non-conscientious institutional head often comes out 

clean despite his open misconducts which are 'undetectable' just like 

the act water consumption by a fish in water,  which is 

undetectable when drinking water as Kautilya would aptly remark.  

Eventually, what matters in the name of the institutional autonomy 

is nothing more than the freedom of the institutional head to promote 

and perpetuate his interests by evolving a system that operates 

through his subordinates as being appointed directly or indirectly, as 

internal audit officers, Proctors, Deans of Students Welfare, Pro 
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Vice-Chancellors and members of the Academic bodies, viz., 

Executive councils who are often made to act upon his carrot 

and stick policy, because the government representatives are often 

passive. Such a manipulative system encourages the induction and 

promotion of a band of pliant officials and charlatans. Thus 

mediocrity in place of skilfulness; dishonesty in place of integrity; 

and silence over corruption prevails the academic world. Which is 

why favouritism or discrimination by way of kinship, regionalism, 

casteism and communalism are common and 'naturally tolerable' in 

an academic world. 

We thus note that in view of inadequate provisions for checks and 

balances, an institutional head is liable to be despotic, 

undemocratic, unconstitutional and corrupt.  

RECOMMENDATIONS FOR REFORMS AT UNIVERSITY 

LEVEL 

In the backdrop of the above, the following recommendations are 

made to introduce reforms in the centres of higher education 

1. MHRD must play an active role in implementation and 

monitoring of the provisions for administrative reforms in 

academics to check corrupt practices by active involvement to 

check corrupt and undemocratic practices in the name of 

institutional autonomy.   

2. Today, UGC appears to be a 'white elephant' and hence it should 

either be revamped; or empowered for full accountability to all 

unprofessional and corrupt practices such as listing of subject-

wise for Selection Committees for all faculty recruitments; 

appointment of Ph.D supervisors; direct monitoring of its 

projects etc. 

Should, New India envision Good Governance transparency 

criterion is vital. Hence, it should be mandatory for every 

university to display the list of teachers with their qualifications 

and publications on its web-site. Further, a separate and 

independent records should also be maintained by UGC to check 
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tampering on such displays. Same criteria may be applied to the 

web-enabled display of the Ph.D, theses; published papers etc.   

3. Extension of CAT (Central Administrative Tribunal) 

jurisdiction to the central universities and other government 

institutions, fully or partly funded by the government. 

or 

Alternately, establishment of Academic Tribunal (AT) in the 

CAT model.  

This is because, often the academic disputes remain unresolved 

and the opinion of a dominant group on 'democratic criterion' 

prevails. This results into the denial of the academic justice that 

requires technical parameters and not popular opinion.  

The  Matsyany¡ya  (i.e., 'when strong will swallow the weak' to 

use Kautilyan expression), in academics encourages ghost 

writings, plagiarism; and misappropriation of academic credits 

patent registrations or research findings and 

creative publications in the names of the superiors etc.  

4. Following the principles of Good Governance the Provisions for 

inter-university transfers are necessary, particularly in the 

central institutes or universitities. 

New India must rise above the petty regional politics and must 

redeem its constitutional pledge underlying our national 

commitments for a nationalist and cosmopolitan outlook, which 

is often diluted in the face of the dominant regional, linguistic, 

communal and corrupt politics. 

Hence, the provisions for inter-university transfers of the 

teachers should be made mandatory. Interestingly, such 

provisions shall also help promote Hindi as has been envisioned 

by our constitution (article 351) by creating platforms for 

dialogues between pro or anti Hindi groups to evolve a tolerant 

attitude towards Hindi with mutual appreciation. 
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Further, to promote cosmopolitan outlook and the nation's 

constitutional obligation to promote Hindi the desired ratio of 

the locals and outsiders in all central universities/ institute has to 

be 50: 50, which should be strictly maintained through all 

admissions and selection of staff and faculties. Thus, in New 

India should not allow any appeasement or vote bank policy 

through appointments or admissions. 

5. Strict adherence to UGC rules published in the Gazette of India 

for all recruitments and researches must be made mandatory. 

Besides, all infringements of the UGC rules in the name of 

'exceptions' or 'discretions' should be reviewed retrospectively 

by an external agency with full empowerment to examine the 

minutes of the selection committees through CAT or the 

proposed Academic Tribunal (AT)   

Government must evolve a Centralised System of Grievance 

Management, whereby the university and the aggrieved party 

are treated as equal stake holders.  




